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Claim

Foundat ion  s tudents ’ success fu l  t rans i t ion  to  

accred i ted  courses  i s  bes t  ach ieved  th rough 

d ia log ic  re f lex iv i t y



Identi ty,  

motivat ion,  

learning 

outcomes

Students’ academic 

identity and sense of 

belonging are significantly 

related to their academic 

achievement (Jensen and 

Jettern, 2016)

The deficit model in 
education

Retention

A way of thinking that 
focuses on the internal 
deficiency of, or 
external weakness 
associated with, the 
student

(Smit, 2012)

Main factor for 
leaving = ‘wrong 
choice of course’ 

(Davies & Elias, 2003)



Overview

The social The individual Structural and 

subjective

Massification

Taylorisation

Skills learning

Deficit model

Past 
experiences

Self-
concept

Motivation

Habitus 
(Bourdieu, 1986)

Informal and 
reflexive modes of 
social life

Learning careers 
(Gallacher et al, 
2002)



The Taylorisation of education

S t e p  1

S t e p  2

S t e p  3 S t e p  5

S t e p  4

Identify features of 
the ideal student 
(with appropriate 
‘skill levels’)

Link progression to 
productivity –
reward and control

Locate ideal student 
and match to 
‘scientifically’ 
designed tasks

Identification of the 
‘one best way’ 
through the design 
of study

‘Skills-based’ 
productivity

leads to a deficit 
model of learning



The study



The 

part icipants

• 17 Psychology strand students taking the Academic Development module 

• ‘Maximum variation’ cases (Flyvbjerg, 2001)



The data

Write about the key moments in your life that led to your specialising 

in Psychology.

What happened?

Who was involved?

How did the experience influence you?

and say which overall was the most significant

(15 minutes)

Timed writing



Student A Psychological ideas and approaches to experience and emotion have been a point of 
interest to me since perhaps the beginning of adolescence a time at which others around 
me of my age began to become aware of the development of their feelings and attitudes 
in relation to the arrival of new, significant experiences – such as starting secondary school
and overcoming conflicts in newly-formed interpersonal relationships. I can recognise 
retrospectively that I had a budding fascination for exactly why others responded to certain
difficulties in ways different to me and other people around them, It was around the age
of twelve that I first learned about mental health problems, symptoms and treatment of 

such and was intrigued by this seemingly unusual but predictable vulnerability that 
humans have to develop illness in a form separate from that which is physical. 

The decision to study psychology at GCSE level pushed this interest further as I began to 
see the cast array of applications that psychology can have, both in the realms of atypical 
experience and that which is relevant to everyday life for almost everyone. A-level 
psychology became disheartening as the structure and content was not as expansive as 
many of us would have liked, though this did not dampen my intrigue and I considered at 
this point that a psychology-relevant career might suit my future self best. It is a subject 
that I was always content with exploring during my own free time, through for example 
reading literature created by psychologists – both fiction and non-fiction – a desire that 
no other academic subject has managed to provoke in me.



Student B In A level I really enjoyed Psychology. The content was very interesting/
intriguing and studying in     just made me realise that psychology is involved
in almost every aspect of life. On top of that, my teachers in psychology 
made studying it very fun and engaging as they had extensive knowledge
in the subject and found a way to present their knowledge in an interesting
and stimulating manner. Furthermore, during my time out of education, I 
worked in the voluntary sector, working with vulnerable people and mental 
health clients which expanded my interest in psychology and gave me a taste 
of what it was like to work in the clinical sector of psychology. During my year
out, I was introduced to the concept of marketing and it made me realise that 
marketing is continuing psychology as you’re presenting information in a 
specific way that will manipulate someone’s view/opinion on something. 
I am greatly interested and very open to expanding my knowledge on marketing
and psychology and how they tie together.

In A level I really enjoyed Psychology. The content was very interesting/
intriguing and studying in     just made me realise that psychology is involved
in almost every aspect of life. On top of that, my teachers in psychology 
made studying it very fun and engaging as they had extensive knowledge
in the subject and found a way to present their knowledge in an interesting
and stimulating manner. Furthermore, during my time out of education, I 
worked in the voluntary sector, working with vulnerable people and mental 
health clients which expanded my interest in psychology and gave me a taste 
of what it was like to work in the clinical sector of psychology. During my year
out, I was introduced to the concept of marketing and it made me realise that 
marketing is continuing psychology as you’re presenting information in a 
specific way that will manipulate someone’s view/opinion on something. 
I am greatly interested and very open to expanding my knowledge on marketing
and psychology and how they tie together.



Findings

Students who mentioned 
only one subject in their
accounts enjoyed better 
assessment outcomes 
and were more likely to 
remain on the course than 
those who included 
alternative choices

A prognosis for student progression?



Career writing

With its audience address, writing itself is a dialogic 
process. ‘A career dialogue [uses] real-life problems [as] 
the starting point for professional development and 
where the … experiential learning that takes place is at the 
heart of a reflective conversation between students, 
teachers and workplace mentors’ 

(Winters et al., 2012) 



Career writing

(Meijers & Lengelle, 2012)



Limitat ions

• Psychology students only -
Reflective? Altruistic? And 
convention of volunteering 
for research participation?

• Instrumental motivation for 
Academic Development 
module if not for 
Foundation course

• Contemporary view of 
teaching and learning with 
its focus on standardisation 
and testing – militates 
against provisional career 
ambitions in students

• Career writing could 
become another form of 
deficiency



Summary

• Individual differences 
emphasised rather than 
social variables such as 
cognitive ability or social 
class

• Online career writing 
exercises

• A change of perspective–
recognising ‘structural 
disadvantage’ rather than 
in the SS themselves 

• A type of ‘student 
development’ not a skills-
based approach; more 
holistic (Smit, 2012)



Implications

A classroom focus on the self-concept relating to their special subject is key to developing the resilience 
necessary for students to make a successful transition.



Further considerations

• ~ Ethical

• - Writing as inaction

• + Affordances of writing online



THANK YOU
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